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Pegasus School – Education Policy 
 
 

 
 
At Pegasus School young people follow their own bespoke curriculum pathway informed by 
their EHCP outcomes in preparation for adulthood. Our young person’s destinations are 
varied, and we aim to increase their opportunities available to them post-Pegasus to leave 
with the skills needed to lead an enriched adult life, to be as independent as possible, to be 
an active citizen both in school and within their local community, and to be as healthy as 
possible in adult life. 
 
Our curriculum facilitates our school aims to: 
 

• Communicate effectively and make choices about things that affect them. 
 

• Develop motivation, confidence and resilience to take on new challenges and 
develop their full potential. 

 

• Self-regulate their senses, emotions and behaviour in order to share activities and 
learning spaces and have opportunities to build social relationships. 
 

Embedded into the curriculum are our school values, to:  

• Be safe 

• Be a good friend  

• Be yourself  

• Be happy 
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Teaching and Learning  
 
The Classrooms 
Our school is based over three departments, Meadows, Treetops and Woodlands.  Young 
people are placed in class based around their friendships and learning styles over year 
groups, but we do try to educate them in class groups of similar age groups where possible: 

 

 
Meadows Department 
 
These three classes in Meadows are in a separate building to the rear of the main building.  
This has a teaching kitchen and a sensory integration room, along with having direct access 
to the Forest School area and to our farm.  Whilst it is securely fenced in, the young people 
have access to the rest of the school’s facilities in the main garden and building. The three 
classes often come together into bigger groups to develop social skills and space sharing.  
Young people in key stage 2 and early key stage 3 tend to start there Pegasus journey in 
these classes. 
 
Treetops Department 
 
These two classes are upstairs in the main building of the school, and share access to a 
teaching kitchen and an art room.  They also have direct access to the facilities within the 
main building and garden. Young people in key stage 3 and 4 tend to occupy these classes. 
 
Woodlands Department 
 
These three classes are for our older young people and are in the main building of the 
school.  Here they have direct access to the soft play and light room facilities, the gym 
space, to their two teaching kitchens and shared common room.  They have direct access to 
the main garden. These classes have a large focus on learning skills to safely access the 
community and develop their independence ready for adulthood. Young people in key stage 
4 and 5 tend to complete their Pegasus journey in these classes. 
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There are consistent expectations that run through all classrooms in the school. 

• To have two display boards – one showing class timetables and one celebrating work 
towards the topic of the term. Each department has shared displays that celebrate 
how they follow our school values.  

• To remain clutter free 

• Each young person has a communication aid as appropriate for their need so they 
can express themselves. This may be an iPad or a communication book or a 
selection of choice boards. 

• Each staff member supports the young people to negotiate a timetable for the day, 
either in the form of now/next or a half day sequence. 

• Each class has additional OT equipment that is needed to support regulation.  

• Each young person has their own set space in the classroom  

• Resources in the classrooms and shared rooms are set up and labelled to encourage 
independence. 

• A device is provided per young person to record evidence of learning on to the app. 

• Each class has access to a school vehicle through the week to apply their learning in 
the community, which is fully risk assessed. 
 

Communication  

 
Everyone needs to be an effective communicator to engage in the world around them and to 
ensure we can get their needs met. At Pegasus, we use a range of Augmentative and 
Alternative Communication (AAC) techniques to support communication and understanding. 
These are tailored dependent on needs and range from scaffolding work with visual task 
breakdowns to using communication apps such as ProLoQuo2Go to increase a young 
person’s vocabulary.  We aim to provide the means, reasons and opportunities throughout 
the day to encourage communication.  We have a specialist Elklan trained teacher who 
provides additional support to our Speech and Language Therapist with the range of AAC 
available. 
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Staffing 
 
All young people have a minimum of 1:1 staffing, with extra support available to access the 
community if required. Each teacher has approximately 4-6 young people in their class, with 
the teacher and lead teaching assistant remaining consistently in their allocated classroom.  
The support staff move between classrooms throughout the week and are a mix of teaching 
assistants and residential support staff.   
 
The young people have three core working documents which the staff are expected to have 
read and follow: 
 

1. Risk Assessment and referenced protocols 

2. How to Support Me 

3. Positive Behaviour Support Plan 

 
Approach to learning 
 
It is not uncommon for the young people placed at Pegasus to have been out of education 
for a long period of time prior to admission, and to have experienced trauma as previous 
settings have broken down.  The priority of our approach to learning is to build trusting and 
nurturing relationships, develop their communication skills, address their sensory needs, and 
build up their ‘green scale’ activities of positive activities they can engage with, often using 
sports as a way to reengage the young people.  Once this is in place, the level of behaviours 
that challenge decrease and their engagement in meaningful learning activities increases. 
 
We look to four main areas when developing new skills – fluency, maintenance, 
generalisation and independence. Some of the learning is repetitive to support the 
development of their short-term memory, and the sequence of learning may seem lateral 
rather than linear in order to address the ‘spikey’ profiles of their attainment levels, and we 
may celebrate engagement over accuracy as we focus on building their self-esteem and 
self-worth.  We don’t routinely use reward charts or schemes as we want to develop their 
intrinsic motivation to learn.  We support them to learn the natural consequences of their 
behaviour instead of using sanctions.  Overall, we increase their sense of wellbeing, 
productivity and high-quality relaxation throughout their time at our school so they can be the 
best that they can be and actively contribute to society.  Please see our Positive Behaviour 
Support policy for additional information. 
 
We celebrate weekly wins in our end of week department assemblies, and young people can 
collect school values awards to exchange for a prize for choices they make that demonstrate 
they are following our school values.  
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Planning 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Each young person has their own individualised timetable and planning. This is presented in 
an A3 folder. The timetable, curriculum and planning will be clearly linked and referenced, 
taking into account prior learning. 
 
The planning document consists of three sections: 
 

• Intent – their EHCP targets and how this is linked to their curriculum pathway  

• Implementation – how the curriculum will be used to progress their targets 

• Impact – the current assessment levels ensuring they are on the correct pathway. 
 

 
Our week-by-week planning allows for frequent changes to maintain engagement and 
support our young people, when necessary, to revisit concepts to develop a deeper 
understanding.  
 
Previous half term planning for that academic year is kept archived at the back of the folder 
for reference.   
 
This planning document is reviewed by the SLT alongside learning walks and recorded 
evidence on the app to ensure planning, teaching and learning is of a high quality and 
progress is being made. Planning documents are consistent throughout the classes, and 
each young person has their own planning tailored to them. The template example is below: 
 



  
 
 

Policy 701PEG SENAD Group Education V7 OCT 26 
           6 

 

 

 

Impact 
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The Lessons 
 
The SLT will complete learning walks covering three main areas: 
 

1. Curriculum 
Teachers are expected to use their subject expertise to provide effective learning 
opportunities, to ensure that the lesson content is appropriate to the age group and is of the 
highest expectations, and that there is a logical sequence to the lesson.  
 

2. Teaching 
Teachers are expected to demonstrate excellent communication skills, questioning skills, 
and to give explicit, detailed and constructive feedback in lessons.   
 

3. Behaviour 
Teachers are expected to create supportive classrooms focused on learning, so as the 
young people’s behaviour contributes to the focus on learning. Areas within the school 
development plan and the teachers own CPD needs will also be covered for development 
within the learning walks.  
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Overall progress – My Pegasus Story 
 
To celebrate the progress that our young people make we record this in a document called 
‘My Pegasus Story’ which tells the tale over time and helps us celebrate their journey 
towards adulthood. 
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The Curriculum 
 
Our curriculum is not subject specific for all young people; some are learning within the early 
stages of development.  Each young person will have a different priority of needs and so 
some subjects will focus more predominantly than others as planned by their teaching and 
therapy teams.   
 
We use the EQUALS schemes of work to inform our curriculum offer, designed for young 
people working consistently and over time below age-related expectations, and is based on 
their developmental stage not necessarily their key stage. 
 
Our young people can progress through three main pathways;  
 

  Assessment approx. 
‘age’ range 

Trailblazer Pre-key stage standards 4 and up 5- 11 year-olds 

Adventurer Pre-key stage standard 1 - 4 2-5 
year-olds 

Explorer Engagement steps 1-5 Birth – 2 
year-olds 

 
 

Curriculum Map 
 

Trailblazer Curriculum 
(Pre-key stage standards 4 and up / assessed 5- 11 year-old level) 

English Maths 
Science/ 

Topic 
PSHE/ RSHE 

(Jigsaw) 
Physical 

Wellbeing 
Independence 

Play and 
Leisure 

Adventurer Curriculum 
(Pre-key stage standard 1 – 4 / assessed 2-5 year-old level) 

English Maths 
Science/ 

Topic 
PSHE/ RSHE 

(Jigsaw) 
Physical 

Wellbeing 
Independence 

Play and 
Leisure 

Explorer Curriculum 
(Engagement steps 1-5 / Birth – 2 year-old level) 

English Maths 
Science/ 

Topic 
PSHE/ RSHE 

(Jigsaw) 
Physical 

Wellbeing 
Independence 

Play and 
Leisure 

Enrichment Areas – Instructor Led 
 

Art 
Horse 
Riding 

Forest 
School 

Reflexology Music 
Junior Dog 
Handling 

PE/ Fitness 
 

 
The curriculum will expand into areas of the National Curriculum in the Trailblazer pathway. 
Our topics offer cross curricular links and repetition. By repeatedly visiting the same 
concepts in different contexts helps develop more detailed understanding over time. 
 
We deliver our curriculum through practical, functional and meaningful learning activities.  
Our older young people in Woodlands and Treetops learn vocational skills on the farm 
through animal care, on our allotment through horticulture, in our café through catering 
activities, in the community developing independence, as well as learning in the classroom. 
 
Our younger learners in Meadows access the farm, allotment, café and community 
throughout the week to support reengagement into learning, to build up their independence 
and self-esteem and increase the range and quality of positive, ‘green’ activities.  We aim to 
create positive experiences of these learning environments and make school a positive 
place to belong to again.                                 
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An example timetable below demonstrates how it is delivered across the week 
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Topics 
The school follow a rolling sequence of topics informed by the Equals ‘The World Around Me’ schemes of work, using the National 
Curriculum levels to guide teachers to select appropriate learning matched to their ability levels. 
  
 

Trailblazers Pathway: 
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Adventurers Pathway 
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Explorers Pathway 
 

 
 
 
 
For all pathways, festivals, seasons and weather are taught throughout the year taking the opportunities when they arise for all young people. 
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PSHE/RSHE curriculum 

At our school, Personal, Social, Health and Economic (PSHE) education is delivered through the Jigsaw: The Mindful Approach to PSHE 

programme, which provides a structured, progressive and inclusive curriculum for pupils aged 3–16. Jigsaw adopts a whole-school approach, 

supporting pupils’ personal development, emotional wellbeing, social understanding and preparation for adulthood. 

The programme fully meets statutory requirements for Relationships, Sex and Health Education (RSHE) and makes a significant contribution 

to Spiritual, Moral, Social and Cultural (SMSC) development, British Values, equality, safeguarding and the promotion of positive mental 

health. 

Jigsaw is organised into six half-termly units, known as Puzzles: Being Me in My World; Celebrating Difference; Dreams and Goals; 

Healthy Me; Relationships; and Changing Me. These themes are revisited throughout the year in a spiral curriculum, allowing learning to be 

reinforced, developed and adapted to meet the changing needs and abilities of pupils. 

A key feature of the programme is its focus on mindfulness, to support self-regulation, emotional literacy and mental wellbeing. The curriculum 

is delivered within a safe and supportive environment, enabling pupils to express their thoughts, feelings and experiences with confidence. 

The programme includes clear progression and assessment opportunities, with age-related attainment descriptors that support differentiation 

and ensure learning is accessible for all pupils. Resources and teaching approaches are adapted where necessary to meet the diverse learning 

needs of pupils within our SEND setting, ensuring that all learners can engage meaningfully with the curriculum and develop the knowledge, 

skills and understanding needed to thrive in school and beyond. 
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Our Curriculum Subjects 
 
English 

 
Young people develop their English skills through daily repetition, working in small groups 
and individually. The core skills of reading, writing and speaking & listening are taught 
together through personal interest led activities. There is a strong focus on using these skills 
to become an effective communicator as this is the core of everything, we do as human 
beings.  
 
 
Phonics, where appropriate, and reading are developed through using a range of methods to 
teach blending, segmenting and whole word reading. These are based around Twinkl 
Phonics, games-based approaches such as Trugs cards and Colourful Semantics to support 
sentence structure. Our Speech and Language Therapist works closely with the teaching 
team to support the development of effective English teaching to meet all young people’s 
needs. 
 

 
 
 

Each class has a story sack, to support reading for pleasure. This is based upon the 
pathway each young person is following and contains a variety of genres and reading 
material. We also celebrate ‘Let’s share a story’ as a whole school, utilising the endless 
cross-curricular opportunities one book can provide within the style of a story sack for each 
class.  
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Mathematics 
 
Our Maths curriculum focuses on developing the key skills needed at each stage or ‘block’ 
before progressing to the next skill. This creates a strong foundation of understanding to 
build on as they progress to the next block. These skills are taught daily, through direct 
lessons, play or games and routine functional activities. This ensures number, shape space 
and measure, using and applying and money are taught throughout our lessons. We use a 
variety of teaching methods to engage the young people including real world experiences, 
such as cooking, tangible resources, including the Numicon intervention scheme and 
interactive apps.  

Vocational Based Learning 
 
A core belief of our education at Pegasus is that learning should also take place outside of 
the classroom.   
 
All young people are taught English and Maths across a range of vocational based learning 
environments.  Skills learnt in the classroom are generalised into functional learning 
activities, taught weekly in the farm, on the allotment, in the café and through visits to the 
community.   
 
The Farm 

 
The care for our goats, sheep, chickens and quails also align with our Forest School 
SPICES principals to provide meaningful, motivational opportunities for all to develop 
interactive opportunities to develop problem solving skills alongside their social 
communication and emotional regulation. Interactions with animals offers a calm, non-
judgemental environment that can reduce anxiety and support engagement enabling our 
young people to practice communication, build relationships and develop empathy. Staff 
model and support communication and adapt the environment to each young person. 
Teaching staff integrate English and maths skills into the activities to give context and 
practical application to their knowledge. 
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Our Allotment 
 
Using our raised beds and polytunnel, we provide the opportunity to develop horticulture all 
year round at our allotment. This rich multi- sensory experience allows our young people to 
develop independence and life skills by taking responsibility and following the daily routine 
and schedules needed to grow seasonal vegetables and plants. This increases work related 
skills and builds a sense of achievement.  The calm environment offers an alternative to the 
classroom for problem solving skills, understanding cause and effect, working with others 
and fine and gross motor skills development. 
 

            
 

 
The Friendship Café 
 
Each day a class will plan and prepare to serve snack items in our Friendship Café. 
Here they can practice designing healthy snacks, serving their customers from other 
classes and practicing their food hygiene skills.  Visiting the café develops social and 
communication skills, and a place to relax outside of the classroom environment.  

   
 

Independence 
 
Our goal is that all our young people leave us with the utmost level of independence. We 
nurture an early focus on the skills needed for adulthood and start as soon as possible.  
These are tailored to the interests and needs of everyone, to offer them the most exciting 
future imaginable. We set the highest expectations so that young people are taught to be as 
independent as possible in areas including shopping, cooking, travel, and dressing. This 
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contributes to raising their self-esteem as they become a valued member of the local 
community. 
 

 

 
       
Physical Wellbeing  
 
We encourage positive attitudes towards their physical health throughout the week. We are 
set in the National Forest, with access from our back gate straight into woodland walks, as 
well as being close to local towns to access leisure centre facilities such as cycling clubs, 
swimming, and gymnasiums. We also encourage healthy eating habits through cooking 
lessons and planning their meals. We aim to create positive, healthy lifelong habits. 
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Play and Leisure  
 
We love creating opportunities to develop social skills and turn taking, working towards 
sharing activities and playing together. Through this comes introducing a wide range of 
activities to provide the experience and develop the language so they can go on to advocate 
for themselves how to positively spend their free time. 

 

     
 

 
 
 
 
Enrichment Activities – Art and Music 

 
We use a local artist and musician to deliver creative art experiences each week. This takes 
place either in the classrooms, outside or in our specialist art room, and provides weekly 
lessons in a group or 1:1 on a range of instruments of their choice. 
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Enrichment Activities - Forest school  
 
Each class has the minimum of one weekly session with our qualified Forest School 
instructor.   During these sessions our instructor creates a young person centred, problem 
based, integrated, community based, elective and systematic environment, following the 
principles of SPICES. Forest school provides the opportunity to participate in shared 
activities such as den building, campfires and exploration of the environment. This will allow 
communication at the young person's own pace, providing a low demand social interaction. 
Working at the young person's pace allows gradual interactions which further develops their 
confidence in communication, aiming for progression in turn taking, peer interaction and 
increased communication.  
 
Away from the classroom environment in the setting of our woods, allows our young people 
to feel the calming, self-regulating effects of forest school. The use of the hammocks 
amongst the rustling leaves or the choice of activities within the sensory tent promote 
opportunities for sensory feedback and movement. Forest school equips the young people 
with regulation tools, which increases participation.  
 
Each session is young person led, focusing on the interests of each individual. Forest school 
is adaptable and flexible within the session to accommodate their needs and to ensure they 
leave fulfilled. The sessions can also help to achieve EHCP targets by generalising a 
specific skill beyond the classroom and support learning in a practical way.  
 
Play during forest school sessions is equally as important as this works alongside our aims 
to develop skills and independence naturally. Imaginative play oozes from staff and young 
people during forest school and the opportunities are endless with the natural resources that 
are available including a mud kitchen and sand pit. Young people develop their problem 
solving during risky play and have access to tools, equipment and tree climbing. Forest 
school is a physical activity and will develop the young person’s motor skills from threading 
twine to make stars to sawing logs for the fire.  
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Therapies supporting the curriculum 
 
Pegasus can provide direct access to a range of therapies on site as required.   
 
This includes: 
 

• Speech and Language Therapy 

• Occupational Therapy 

• Clinical Psychology 

• Clinical Psychiatry  

• Reflexology   

• Rebound Therapy 
 
Development of their communication and self-regulation of their sensory needs are 
prioritised throughout the school day.  We use our Sensory Integration room, a light room 
and a soft playroom, alongside extensive outdoor grounds and play equipment and local 
walks to support regulating their sensory needs and we utilise a range of Augmentative and 
Alternative Communication aids (AAC) to support communication development, including a 
range of different iPad apps and communication books.  

 

    
 

 
Assessment, Recording and Reporting 
 
Assessment on Entry 
On arrival to Pegasus, referring Local Authorities are requested to provide all available 
assessment data before a young person starts, although it is acknowledged that this may be 
inaccurate or not available for a variety of reasons.    
 
Transition targets will be set for the initial first term, using their EHCP targets areas where 
appropriate.  Within approx. 6 weeks the teacher will complete baseline assessments and 
the behaviour team, the Speech and Language Therapist and the Occupational Therapist, 
alongside the Residential team where relevant, will also all complete their assessments and 
plans to feed into the EHCP targets. 
 
Academic baselines set using the assessment database called BSquared, and focusses on 
English, maths and PSHE/RSE. This is used to ensure they are following the correct 
curriculum pathway. 

 

• For key stage 2, this will be using either the Engagement Steps or Progression Steps 

• For key stage 3,4 and 5, this will be using Steps for life. 



  
 
 

Policy 701PEG SENAD Group Education V7 OCT 26  
23 

 



  
 
 

Policy 701PEG SENAD Group Education V7 OCT 26  
24 

EHCP transition targets set, tracked and shared on E4L app: 

  
 
Assessment Process at Pegasus 
 
Pegasus follows a moderation/assessment cycle (see appendices below).  Moderation at 
key points in the year enables the teachers to develop a shared understanding of the 
attainment level criteria across all areas and subjects of the curriculum.  
 
We ensure that as far as possible young people, parents and carers are involved in the 
process of assessment, and that we share evidence of progress towards EHCP targets 
using the evidence for learning app both daily, and in preparation for upcoming meetings. An 
example of and E4L entry is below: 
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Thorough assessment supports high-quality teaching through demonstration of planning for 
continuity and progression across the years and enables teachers to set appropriately 
engaging learning intentions for all young people.  
 
The senior leadership team ensures high standards of teaching and learning through 
undertaking quality and assurance learning walks. Formal lesson observations are not 
common practice as we use more frequent drop in style visits to support the teachers’ 
development, along with coaching sessions to keep pace with any improvements. 

 

 
 
Formative Assessment 
 
This is the daily practice of observing and recording learning on the evidence for learning 
platform.  Any written work can also be uploaded. This is also shared with parents/carers on 
the app, where they comment and share generalised learning at home. 
 
Teachers complete ‘marking’ on the E4L app, where they may add additional professional 
statements and reference a range of indicators of attainment.  
 
Teachers are expected to record achievements and next steps on their planning in 
handwritten note form. They use a colour coded system to show when learning objectives 
have been met on the intent page:  
 

• Green – Secure Understanding  

• Yellow – Developing Understanding 

• Pink – Emerging Understanding  

• Blue – Not accessed  
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Teachers use a different colour code to measure the level on engagement, and this is 
recorded on the implementation page: 
 

• Green – engaged 

• Yellow – Partial engagement 

• Blue – Disengaged  
 
In books, teachers will use a green pen to tick correct answers, or dot those that need more 
help, and will record (I) for independent work, or (H) for work completed with help. This can 
then contribute to informing their judgements when coding their planning documents. 

 
 
Summative Assessment 
 
We use summative assessment termly in the following methods: 
 

1.  against the EHCP outcomes during RAP meetings (Review of Assessment and 
Progress).   

2. We use assessment of the formal subjects of English Maths and PSHE on 
BSquared.  

3. Our ASDAN courses are accredited, and progress is moderated termly in line with 
the ASDAN policy. 

 
We share assessments with stakeholders during annual EHCP reviews, termly PEP 
meetings/parents meeting, and 6 monthly LAC/CIN reviews if appropriate.  
  
Parents are invited to spend a day in class with us before their young person’s EHCP 
review, or more frequently if they wish.  They also receive an annual end of year report 
relevant to the curriculum pathway they are following.   
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We are an accredited centre to run ASDAN courses – please see the ASDAN policy for 
further details.  By the end of Key Stage 5, all young people will leave with an accredited 
portfolio of all the units of their work to share when they transition to their next placement.  
 

  
 
 

CPD 
 
Staff undertake a two-week induction as they commence employment, and a range of CPD 
is offered as determined through their subsequent coaching sessions and the needs of the 
school.  Mandatory training is delivered online through Virtual College.  We deliver training 
in-house through use of our own professionals, bought-in trainers on specific areas, or from 
our wider group of schools.  Training can be during sessions or ‘on-the-job’. 
 

References: 

Equals Curriculum EQUALS 
 

PSHE curriculum 
 

PSHE education for pupils with SEND 
(pshe-association.org.uk) 
 

Jigsaw 
ASDAN (portfolios/accreditation) 
 

ASDAN Website | SEND Provision 

BSquared (English/Maths/PSHE 
Assessment) 

Simplify Pupil Tracking with B Squared 
Assessment Software 

MAPP (EHCP outcome assessment) MAPP – Semi-formal – Mapping and 
Assessing Personal Progress EQUALS 

 
 

https://equals.co.uk/
https://pshe-association.org.uk/guidance/ks1-4/send
https://pshe-association.org.uk/guidance/ks1-4/send
https://jigsawpshe.online/
https://www.asdan.org.uk/send-provision/
https://www.bsquared.co.uk/
https://www.bsquared.co.uk/
https://equals.co.uk/mapp-semi-formal-mapping-and-assessing-personal-progress/
https://equals.co.uk/mapp-semi-formal-mapping-and-assessing-personal-progress/
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Appendices 
 
Assessment Cycle 

 
Area Method  Frequency Moderation  

English, Maths and 
PSHE (inc RSE) 

KS2: BSquared – 
Progression steps 
 

Baselined within 6 
weeks and then 
termly:  
December, March, 
July 

English: 
December 
Maths: 
March 
PSHE: 
July 

KS3/4/5: BSquared – 
Steps4Life  
 

Preparation for 
Adulthood 
 
 

KS4/5: ASDAN 
Personal Progress 
Diploma (PP) 
(up to entry level 1) 
 

Portfolio created 
over 3 years, 
internally moderated 
termly.  

Annual internal 
and external 
moderation 

Accredited Portfolio 
created over 3-5 
years, internally 
moderated termly. 

Annual internal 
and external 
moderation 

EHCP outcomes MAPP targets 
(Measuring and 
Assessing Pupil 
Progress) 
 
 

3 times a year: 
October, February, 
May. 

RAP reviews 
(Review of 
Assessment 
and Progress)  

 
 
  

Assessment sub areas within BSquared: 

Engagement steps: 
Communication  

• Attention skills 

• Communicating 
preference and choice 

• Interaction 
 

Functional Movement 

• Gross motor skills  

• Fine motor skills  
 
Making Connections 

• Cognitive 
 
Self and Emotions  

• Awareness 

• Regulation 
 
Sensory 

• Sensory  

Progression steps: 
English  

• Reading  

• Writing  

• Spoken Language 
 
English appendices 

• Spelling Vocabulary 
and Grammar 

 
Maths 

• Number 

• Measurement and 
geometry  

• Statistics and 
probability 

 
PSHE (primary or secondary 
on age) 

• Citizenship 

• Physical health and 
mental wellbeing 

• Relationships 
education (Primary) 

Relationships and sex 
education (secondary) 

Steps for life: 
English 

• Reading  

• Writing 

• Speaking and 
communicating 

• Reading and spelling 
appendix 
 

Maths 

• Using numbers and the 
number system 

• Using common 
measures, shape and 
space 

• Handling information 
and data 

 
Personal and social 
development 

• Citizenship 

• Physical health and 
mental wellbeing 

• Relationships and sex 
education (secondary) 
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Relationship and Sex Education – further information 
 
Our statutory obligations are set out in legislation and specifically in the Education 
(Independent School Standards) Regulations 2014 The Education (Independent School 
Standards) Regulations 2014 (legislation.gov.uk) as amended by The Relationships 
Education, Relationships and Sex Education and Health Education (England) Regulations 
2019 (legislation.gov.uk)  To interpret this to meet our young people's needs, we use the 
EQUALS scheme of work for specific relationship and sex education.  The teaching of this 
topic is very different to teaching it to neurotypically developing learners.  
 
The Sex Education Forum (SEF) argues that relationships and sex education should be an 
integral part of lifelong learning, an entitlement for all; those who are heterosexual, lesbian, 
gay or bisexual; those with physical, learning or emotional difficulties; those with a religious 
or faith tradition, and provided within an holistic context of emotional and social 
development. 

This scheme of work is also based on the belief that people with severe learning difficulties 
have the inalienable rights to  

• be a sexual being 

• grow up and achieve adult status 

• form and break relationships 

• acquire knowledge about sexuality and social behaviour such as they are able to 
assimilate 

• privacy and dignity 

• make informed sexual choices 

• have opportunities to love and be loved and enjoy as full a range of satisfying human 
relationships as possible 

• legal protection (including protection against exploitation). 

The school will draw upon the framework and resources set out by the DfE’s 2019 guidance 

which is compulsory from September 2020 as follows: 

• Relationships Education, Relationships and Sex Education and Health Education 
guidance (publishing.service.gov.uk) 

We use the Equals Semi-Formal Curriculum SoW for RSE as guidance to all stakeholders, 
including parents and carers, to ensure it taught holistically, using repetition as and when 
needed, and is appropriate to the individual learners age and developmental level.   

We have a specialist SRE teacher who supports teachers with the delivery of this sensitive 
topic, and parents/carers are offered copies of the planning and resources in advance.  This 
topic is often taught ‘in tandem’ with home and parents/carers offered support and resources 
to encourage appropriate behaviour outside of school too. 

 

 

Parental right to withdraw from sex education 

Parents have the right to request that their young person be withdrawn from some or all of sex 
education delivered as part of statutory RSE. Before granting any such request it would be 
good practice for the Head Teacher to discuss the request with parents and, as appropriate, 
with the young person to ensure that their wishes are understood and to clarify the nature and 

https://www.legislation.gov.uk/uksi/2014/3283/2021-02-12?view=plain
https://www.legislation.gov.uk/uksi/2014/3283/2021-02-12?view=plain
https://www.legislation.gov.uk/ukdsi/2019/9780111181997
https://www.legislation.gov.uk/ukdsi/2019/9780111181997
https://www.legislation.gov.uk/ukdsi/2019/9780111181997
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/908013/Relationships_Education__Relationships_and_Sex_Education__RSE__and_Health_Education.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/908013/Relationships_Education__Relationships_and_Sex_Education__RSE__and_Health_Education.pdf
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purpose of the curriculum. Schools will want to document this process to ensure a record is 
kept. 
 
Prior to this occurring, the Head Teacher, or member of the SLT will discuss with 
parents/guardians the benefits of receiving this important education and any detrimental 
effects that withdrawal might have on the young person. This could include any social and 
emotional effects of being excluded, as well as the likelihood of the young person hearing their 
peers’ version of what was said in the classes, rather than what was directly said by the 
Teacher (although the detrimental effects may be mitigated if the parents propose to deliver 
sex education to their young person at home instead). 
 
Once those discussions have taken place, except in exceptional circumstances, the school 
should respect the parents’ request to withdraw the young person, up to and until three terms 
before the child turns 16.  
 
After that point, if the young person wishes to receive sex education rather than be withdrawn, 
the school should make arrangements to provide the young person with sex education during 
one of those terms. 
 
Whilst this process is the same for young people with SEND, the school will typically raise this 
withdrawal as part of the EHCP. 
 
The Head Teacher or member of SLT will automatically grant a request to withdraw a young 
person from any sex education delivered in primary schools, other than as part of the 
curriculum. 
 
If a young person is excused from sex education, it is the school’s responsibility to ensure that 
the young person receives appropriate, purposeful education during the period of withdrawal.  
 
Consent forms will be retained by the school. 
 
There is no right to withdraw from Relationships Education or Health Education 
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The RSE scheme of work is made up of six sections: 

Knowing my body 
 
(Masturbation is only 
taught when needed) 

• Body parts 
• Their functions - what the parts do 
• Age differences 
• Gender differences 
• My clothes – on top and underneath 
• Menstruation 
• The physical manifestations of a sexual state 
• Masturbation 
• Hygiene. 

 
Knowing me 
 

• What I like and what I don’t like 
• Who I like and who I don’t like 
• What I am able to do and what I find difficult 
• Trusting somebody – who can I trust? 
• Me, you and us 
• Developing a positive image and high self-esteem. 

Private and public 
 

• Where on my body is private? 
• Where on my body is not private? 
• Where can I be by myself? 
• Where can I go to be private? 
• Where can I spend time with other people? 
• My room. 

Touching and allowing 
others to touch me 
 

• Where on the body can I touch another person 
appropriately? 

• Gaining permission to touch 
• Where is it inappropriate to touch? 
• Resisting pressure and saying ‘no’ 
• Saying ‘yes’? 
• Making choices. 

Forming relationships 
(only for learners 
indicating they wish to 
have a relationship with 
others, whether this is 
sexual or not) 

• What does a relationship mean? 
• Liking somebody and loving somebody 
• Dating 
• Having a girlfriend/boyfriend 
• Same sex relationships 
• Compliments 

Sexual intimacy with 
another person (only 
taught if a learner who is 
or likely to become 
sexual) 

 

• The sexual act 
• The recognition that tenderness, care and empathy are 

key components of any sexual act with another 
• Safe sex 
• The possible consequences of unsafe sex. 
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This policy should be read in with the following: 
 
Prospectus 

CIAG policy 

ASDAN policy 

SMSC and FBV policy 

Positive Behaviour Support policy 

Admissions 

Attendance policy 

Alternative Provision policy 

Suspension and exclusion policy 

Safeguarding policy 

Antibullying 

Extremism  

Online safety 

Private fostering 

H&S  

First aid 

Risk assessments 

Safe touch 
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